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Ploof The following material is intended as a starting point for expanding 
discussions, collaborations, and research for the field of Art Education. Much of 
this document reviews personal and historical influences whilst restating existing 
ideas in the disciplinary literature. We have attempted to articulate a 
comprehensive sequence of declarative statements that describe the state of our 
field based on our own unique experiences as contemporary art educators. 
Through sharing dialogue and venturing to generate new knowledge, the authors 
have galvanized the flow of energy and ideas that extends between our 
overlapping practices as art educators, working within localized communities of 
higher education, public schooling, neighborhood settings, museum education, 
and public art. 

Preamble Writing of the “Future of Art”, Ad Reinhardt (1991) put it so well: “The 
next revolution will see the emancipation of the university academy of art from its 
market-place fantasies and its emergence as a center of consciousness and 
conscience” (p. 62). So, too for the field of Art Education. Our focus has 
increasingly turned to the social as well as aesthetic aspects of experience: 
creating and responding to art in the context of our everyday lives. People need 
to be made more critically aware of opportunities and responsibilities for shaping 
art forms in relation to the visual and material environment; in turn, we should all 
understand how we are influenced by the increasingly saturated forms of visual 
and material culture around us. Art educators should work alongside individuals 
and groups to realize our combined creative strengths and responsibilities for 
grappling with the complexity of art in society. Effective art education in making, 
teaching, and responding to art can provide particular insights in one’s life, but 
only with skillful understanding of the ways in which our discipline can continue to 
evolve in ethically considered ways. Years ago, Art Education emerged as a 
discipline within the larger field of visual art to teach visual arts theories, 
practices, processes, and production methods. Since then, art educators have 



successfully theorized and distributed ideas about the visual and art, e.g., art 
history, art theory, art criticism, aesthetics, production, and art curricula. In lieu of 
teaching exclusively for the visual arts, Art Education, from the 1970’s forward, 
has developed its own critically considered set of pedagogical and theoretical 
foundations, which investigate the intersection between power, knowledge, 
artistic experience, shared environments, and society. It is with these seemingly 
mixed practices in mind that art educators continue bridging the gaps between 
art, education, and everyday life. In keeping with its own history, Art Education 
today must continue to (re)address current issues that perpetually change in 
tandem with shifts in culture and human conditions. 

The Knowledge of Now represents cogent, critical, and culturally relevant 
pedagogical theories available, combined with contemporary artistic strategies 
and tactics practiced at the present moment. To utilize now knowledge in Art 
Education means to forge new relationships between pedagogical practices and 
activities informed by current artistic, educational, and cultural practices. The 
Knowledge of Now moves toward the future through the integration of these 
present-day practices with the rich, historical lessons of Art Education. Through 
examination of emergent artistic reasoning and investigation of visual and 
material culture, critical pedagogy, and our everyday experiences, Art Education 
can remain relevant for students and educators, now and in the future. 

Artists, students, and teachers share the ability to imagine and project the future 
of culture and society, not only through words and images, but also through 
relationships and social interactions. Encouraging this activity, through collective 
processes, is vital to the development of a society in which all citizens have more 
equal and democratic opportunities, including access to meaningful 
education. Collective practice and transdisciplinary thinking have become 
increasingly important to teaching and learning due to the presence and 
emerging role of participatory media in our culture. Through emerging digital 
technologies and social networks, teachers and students of art education are 
communicating and sharing information in unprecedented ways. Art and 
education can embody democratic processes that are important to understanding 
human agency, social relationships, and how these are intertwined. Participatory 
online media technologies extend collectivity in radical, new ways that call art 



educators to reevaluate the role of “art” in society. Public and private cultural 
spheres increasingly mash, creating a lack of distinction between entertainment, 
private art practices, social networking communications, creative information and 
advertising distribution, and art. Art educators are in the unique position to 
capitalize on this potentially creative environment by guiding students in their use 
and response to art media while promoting artistic development and increased 
media literacy. Young people are immersed in a technology-rich, multimedia 
environment that assaults their senses with visual imagery, digital interactive 
games, instant online and mobile communications, and digital blog spaces. Their 
involvement with these media has often accomplished two goals of art educators: 
it has sparked their creativity and increased exposure to their artistic creations. 
Youth-produced photography, video, animation, and audio artworks are being 
recorded, shared via the Internet, viewed by others, responded to, and shared 
again with others, ad infinitum. This collective process produces a student body 
primed for engagement in contemporary art education practices that focus on 
teaching students to critically navigate the inundation of online media. Art 
educators can, and should, bridge students’ art production and critique activities 
with their everyday virtual experiences, using already established social practices 
of digital communication, by bringing the image analysis and interpretation that 
often takes place in the art classroom to the online discussion environment via 
critical artwork dialogue, artist research activities, and popular media critiques. It 
is crucial for art educators to understand and (re)assert their relevance by 
harnessing this productive virtual space as they lead students in critical analysis 
of and contribution to this creative landscape. The historical approach to the 
distribution of knowledge can be understood as a provisional structure of 
university distribution. As such, the phenomenon of distribution refers to 
knowledge that is inextricably linked to a circular or a historical approach in Art 
Education of teaching studio arts from principles that have been designed to 
deliver technical skills as content. This moment presents an opportunity to 
broaden the scope of teaching in a manner consistent with the aims of current art 
education efforts to embrace multiple disciplines and strategies of gaining 
knowledge and understanding based on sound conceptual frameworks. It is 
critical that attention be directed toward a more democratic approach to Art 
Education, the lack of which may produce negative shifts in the field’s focus and 



relevance in schools. Youth are increasingly displaced by the limited offerings a 
studio art classroom provides where solving visual and material problems is 
trumped exclusively by skill building experiences. This is not to suggest that 
studio art teaching needs severe adjustments, but there should be a focus and 
desire to involve both students and educators in the active, collective acquisition 
of knowledge. Teaching via this emancipatory, investigative method is more 
successful in reaching youth who wish to capture some contemporary, everyday 
model to shape their role as artist / producer. Setting up the conditions for 
thinking and making with inquiry and criticism can function as equal components 
in experiential learning. Rigorous questioning, peer exchanges for solution-
finding, everyday life experiences, wondering, wandering and the physical and 
emotional conditions for solving problems is a pedagogy equally aligned to 
recalibrate a new model. Educators need to become increasingly aware that any 
realistic focus on youth within institutions must witness youth firsthand, as agents 
in their own self-education. 

Statements The Present Situation The present situation in education is one of 
“crisis” (i.e., standardized testing, radical new technologies shaping how we live 
and what we do, political, and economic shifts). Radical new approaches to 
education are required. Art Education needs to move beyond previously defined 
disciplinary boundaries. 

The broader cultural community needs to be brought into the thinking and actions 
of art instruction. Only if what we do is understood and valued can we expect 
support. 

Art education should be linked to a total learning process. The teaching of art is 
informed by learning in other disciplines. In turn, the teaching of art should 
enhance learning in these areas. 

New media and technologies are transforming our global interactions. Real and 
virtual realities need to be understood as part of our Knowledge of Now. The 
virtual has become the new reality: an intertextual, rhizomatic space of infinite 
cultural and educational possibilities. 

An understanding of communicative imagery is essential to a humanistic 



education. Creating, perceiving and responding to images in our lives should be 
given balanced attention with verbal and cognitive learning. 

Collective, democratic educational practices work to bridge social barriers, spark 
discourse between popular and sub-cultures, promote the goals of social justice, 
and empower youth with meaningful knowledge and methods of unrestricted 
exploration. 

Art Education Art educators need to make the case for broader meaning of art 
processes and the transformation of human consciousness. Curricula that 
embodies critical thinking about the dynamics of power in culture and society is a 
key factor for transformative education. Art production based upon critical 
thinking and qualitative inquiry can ignite a proactive explorative process within 
students that should be encouraged via art education. 

Curriculum should be rooted in the life experiences of students and explore how 
personal perspectives are intertwined with broader society. Qualitative 
approaches that reference personal and social memory, imagination, and 
spirituality are admissible to the realm of art education. The content of instruction 
draws upon a diverse array of existing knowledge and traditions. 

The distinctive forms of art education are its emphasis upon experiences of 
creative thought and visualization processes. Creative visualization is crucial in 
the art process (perceiving, making and judging). This process involves the 
expansion of consciousness. 

New models of art education should examine both the present terrains, relevant 
past practices used in the production of art, and other forms of visual and 
material culture. Contemporary art education should look to global perspectives 
on teaching practice, process, and production via traditional and emergent media 
and topics. 

Technical skills should be taught. Technique is instrumental to the expression 
and realization of an idea or feeling. Let us keep traditional media and create the 
new, evolving list of subjects to consider: (Drawing, Painting, Sculpture, Print 
Media, Performance, Digital/Photography, Ceramics, Fiber and Material Studies, 



Mixed Media, Collage, Assemblage, Visual Communication, Film, Video, New 
Media Technologies, Design,Collaboration/Participatory Processes, Social 
Mapping and Diagramming Processes, Public Practices, and Arts-Based 
Research). 

Role of Artists / Artistic Process We are all artists, now! Art is conceived of as 
public domain in contemporary popular culture and society. Emphasis should be 
placed on bridging the art experience between private and public domains. 

Artists are drawn to the positive intrinsic rewards of creating and perceiving 
aesthetic forms. This kind of involvement leads to a transformation of 
consciousness and added awareness of a larger global society. Art 
communicates and links cultures together in collective experiences of visual and 
material culture. 

Thinking like an artist invites insightful and multivalent ways of seeing. Art 
educators should promote curricula that educate body, mind, and 
spirit. Experiencing the arts at key moments in life can provide significant 
opportunities for youth to value themselves as cultural producers. Educators play 
an instrumental role in defining what it means for youth to be producers in a 
continually shifting culture within the context of social structures less sensitive to 
change. 

Creating or responding to art extends the qualities of the immediate present to 
another level of awareness. We need to “extend” our attention to critically 
investigate motives, reasons, and contexts in art and art media. 

The art process can be thought of as a “dialogue” that brings into existence new 
understanding. Conflict and contradiction can occur on the way to achieving 
understanding or realization. 

Art can involve the combining of seemingly unrelated ideas that result in novel 
forms. The creation of new forms can give rise to expanded or altered criteria for 
evaluating art. Play, transgressive behavior, and joyfulness should be 
encouraged. 



Subsequent Approaches As we continue our open-ended discussions, we are 
sensitive to the pedagogical issues surrounding these suggested practices. The 
next series of operations will seek to understand how these concepts become 
fully realized as we attempt to forge the crucial link between theory and practice.	  


